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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Second Grade 
Unit of Study Unit Three 

Pacing  Five to Seven Weeks 

Unit Overview 
 

 In this unit, students will focus on recounting fables and folktales 
from diverse cultures to determine their central message, lesson, or 
moral.  After listening to a folktale, they will ask and answer such 
questions as who, what, where, when, why and how to 
demonstrate understanding of key details in a text.  Students will 
write their own folktale in which they will recount a well-elaborated 
event or short sequence of events, include details to describe 
actions, thoughts and feelings and use temporal words to signal 
event order as well as provide a sense of closure.  Students will 
have the option of presenting their story.  When speaking and 
writing, students will demonstrate command of the conventions of 
standard English grammar and usage. 

 

UNIT STANDARDS 

COMMON CORE N. J. PRIORITY STANDARDS 
 

Reading Literature: 
RL.2.1    Ask and answer such questions as who, what, where, when, why and 

how to demonstrate understanding of key details in a text. 
RL.2.2    Recount stories, including fables and folktales from diverse cultures and 

determine their central message/theme, lesson, or moral. 
RL.2.3    Describe how characters in a story respond to major events and 

challenges using key details. 
RL.2.4    Describe how words and phrases supply rhythm and meaning in a story, 

poem or song. 
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RL.2.5    Describe the overall structure of a story, including describing how the 
beginning introduces the story and the ending concludes the action 
identifying how each successive part builds on earlier sections. 

RL.2.9    Compare and contrast two or more versions of the same story (e.g.  
Cinderella stories) by different authors or from different cultures. 

 
 
Writing: 
W.2.3      Write narratives in which they recount a well-elaborated event or short 

sequence of events, include details to describe actions, thoughts and 
feelings, use temporal words to signal event order, and provide a sense 
of closure. 

 
 
 
Language: 
L.2.1       Demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking. 
L.2.2a     Capitalize holidays, product names, and geographic names. 
L.2.2c     Use an Apostrophe to form contractions and frequently occurring 

possessives. 
 
 
 
SUPPORTING STANDARDS 
 

Reading Literature: 
RL.2.6    Acknowledge differences in the points of view of characters, including by 

speaking in a different voice for each character when reading dialogue aloud. 
 
Reading Informational Text: 
RI.2.4     Determine the meaning of words and phrases in a text relevant to a grade 2   
               topic or subject area. 
 
Reading Foundational Skills: 
RF.2.3    Know and apply grade-level phonics and word analysis skills in decoding 

words. 
RF.2.4    Read with sufficient accuracy and fluency to support comprehension. 
 
Writing: 
W.2.1    Write opinion pieces in which they introduce the topic or book they are writing 

about, state an opinion, supply reasons that support the opinion, use linking 
words (e.g., because, and, also) to connect opinion and reasons, and provide a 
concluding statement or section. 

W.2.5    With guidance and support from adults and peers, focus on a topic and 
strengthen writing as needed through self-reflection revising and editing. 
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W.2.6    With guidance and support from adults, use a variety of digital tools to produce 
and publish writing, including in collaboration with peers. 

 
Speaking and Listening 
SL.2.1    Participate in collaborative conversations with diverse partners about grade 2 

topics and texts with peers and adults in small and larger groups.  
SL.2.2    Recount or describe key ideas or detains from a text read aloud or information 

presented orally or through other media.  
SL.2.3    Ask and answer questions about what a speaker says in order to clarify 

comprehension, gather additional information, or deepen understanding of a 
topic or issue. 

SL.2.6    Produce complete sentences when appropriate to task and situation in order to 
provide requested detail or clarification. 

Language: 
L.2.4     Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 2 reading and content, choosing flexibly from an array 
of strategies. 

 

“UNWRAPPED” District Power Standards 

 
DISTRICT POWER STANDARDS 
 
Reading Literature 
 
RL.2.1    ASK and ANSWER such questions as who, what, where, when, why and 

how to DEMONSTRATE understanding of key details in a text. 
 
RL.2.2    RECOUNT stories, including fables and folktales from diverse cultures 

and DETERMINE their central message/theme, lesson, or moral. 
 
 
W.2.3      WRITE narratives in which they RECOUNT a well-elaborated event or 

short sequence of events, include details to DESCRIBE actions, thoughts 
and feelings, USE temporal words to signal event order, and PROVIDE a 
sense of closure. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 
POWER STANDARD:  RL.2.1 

ASK and ANSWER 
 
 
DEMONSTRATE 

such questions as who, what, 
where, when, why, and how 
 
to demonstrate understanding of 
key details in a text 

1 
 
 

 

Students Know: 

 Key details are pieces of information that help understand a literary text. 
 Key words give clues about what to look for in a literary text to answer a 

question.  
 "Who" questions are asking about characters.  
 "What" questions are asking about ideas or things.  
 "Where" questions are asking about locations.  
 "When" questions are asking about a time.  
 "Why" questions are asking about a cause of something.  
 "How" questions are asking about events in the plot.  

Students Can: 

 Identify the key words in questions to figure out what the question is asking. 
 Use key words to help them find information in literary text.  
 Answer who, what, where, when, why, and how questions.  
 Determine if you need to look for information in more than one sentence.  
 Ask who, what, where, when, why, and how questions. 

 

 
POWER STANDARD:  RL.2.2 

RECOUNT 
 
 
DETERMINE 

stories, including fables and 
folktales from diverse cultures 
 
central message/theme, lesson, or 
moral 

2,3 

Students Know: 
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 To recount a story means to retell it.  
 A fable is a short story that has a moral.  
 A folktale is a story that has been told for a long time.  
 A moral is a lesson that a story can teach you.  
 Before starting to read a story they need to have a purpose for reading.  
 Stories can teach a lesson or convey a message/theme. 

 How to listen to a story and figure out the message/theme, lesson, or moral. 

Students Can: 

 Identify cultural details which help send a central message/theme, lesson, or 
moral.  

 Determine how the stories, fables, and/or folktales help to teach a lesson, moral, 
or central message/theme.  

 

 
POWER STANDARD:  W.2.3       

WRITE 
 
 
 
RECOUNT 
 
 
 
DESCRIBE 
 
 
USE 
 
PROVIDE 

narratives 
 
 
 
event or short sequence of events 
 
 
 
actions, thoughts, and feelings 
 
 
temporal words  
 
sense of closure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

          4 
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Students Know: 

 A narrative is a story about an event or sequence of events. 
 An event is an activity or action that happens in a certain place during a specific 

period of time. 
 Details are the elements that make a story unique. 
 Temporal words are phrases that show the passage of time (e.g., later, in the 

evening, before I went to school). 
 Closure is a sentence or statement that summarizes the thoughts and feelings 

presented in a narrative story. 

Students Can: 

 Distinguish between events and details. 
 Determine which temporal words enhance the flow of a story. 
 Determine which details to elaborate on to best describe actions, thoughts, and 

feelings in a narrative piece. 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 
Compare/Contrast 
Setting 
Problem 
Solution 
Events 
Sequence 
Closure 
Character 
Temporal words 
Narrative 
Myth 
Cultures 

 
Versions 
Same 
Different 
Similar 
Graphic Organizer 
Storyteller 
Venn Diagram 
Elements 
Paragraph 
Self Reflection 
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Who 
What 
Where 
When 
Why 
Text 
Retelling 
Summarize 
Theme 
Key details 
Successive 
Sections 

 
 

o  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Essential Questions  Corresponding Big Ideas 

 
1. Why do students need to ask and 

answer questions about what a 
speaker says? 

 
 
 
 

 
1. You can clarify comprehension, 

gather additional information or 
deepen your understanding of a 
topic or issue by asking and 
answering questions about what a 
speaker says. 

 
2. Readers can demonstrate 

understanding of key details in a 
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2. Why do readers need to ask and 
answer such questions as who, 
what, where, when, why and how? 

 
 
 
 

3. Why do readers need to recount 
stories? 

text by asking and answering such 
questions as who, what, where, 
when, why and how. 

 
 

3. Readers can determine the central 
message/theme or moral of a story 
by recounting it. 
 

 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Scenario 

 
Highlights magazine is hosting a publishing fair for student authors. The theme of the fair is 
“The Magical World of Fables.” The publishers are looking for original fables for their 
upcoming edition.  This is your big chance to become a published author in a well-known 
magazine! In order to prepare for this exciting opportunity you will need to complete several 
tasks. Once the tasks have been completed you will submit your original fable to the 
publishers. Good luck! 

 

Performance Task Synopses 

 
Task 1:  Elements of a Folktale  

 After listening to a folktale you will determine the key elements 
 

Task 2:  Compare and Contrast  

 After reading two folktales you will compare and contrast them using a graphic 
organizer   

 
Task 3:  Write a Summary 

 You will use your graphic organizer to summarize the similarities and differences of 
the two folktales you read. 

 
Task 4:  Write a Folktale 

 You will write a folktale with the key elements. 
 
 
Optional Extension Activity: Celebration of Storytelling 
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Performance Task # 1 
In Detail 

 
Power Standards: 
 
RL.2.1    Ask and answer such questions as who, what, where, when, why and how to 

demonstrate understanding of key details in a text. 
RL.2.2    Recount stories, including fables and folktales from diverse cultures and 

determine their central message/theme, lesson, or moral. 
L.2.1       Demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking. 

 
 
Supporting Standards: 
SL.2.1    Participate in collaborative conversations with diverse partners about grade 2 

topics and texts with peers and adults in small and larger groups.  

SL.2.2    Recount or describe key ideas or details from a text read aloud or information 

presented orally or through other media.  

SL.2.3    Ask and answer questions about what a speaker says in order to clarify 

comprehension, gather additional information, or deepen understanding of a topic 

or issue. 

SL.2.6    Produce complete sentences when appropriate to task and situation in order to 

provide requested detail or clarification. 

 
Note to Teacher: 
Prior to this lesson you may want to consider the following: 
 

 Educate students on the long tradition of storytelling that has been shared by most cultures.  
Prior to electronics and television storytelling was a major form of entertainment. 

 In this unit students will be learning about folktales, you will need to provide background 
knowledge on the elements of a folktale. Point out that folktales are stories passed on from 
one person to the next by word of mouth or by oral tradition. Discuss defining elements of 
folktale such as magic, good characters and bad characters, problem/solution, and a lesson to 
be learned. 
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Student Directions: 
 
Task 1:  Elements of a Folktale  
 
Your teacher will read you a folktale, be sure to listen for the who, what, where, when, and 
why of the story. 
  

When finished reading the folktale, follow these directions:  

 Fold your paper into fourths.  

 Draw a picture of the main characters in one square. (who) 

 Draw the setting in another square. (where) 

 Draw your favorite part of the plot in another square. (when) 

 In the last part, write a sentence describing what you think the folktale is teaching. 
(why) 

 Turn and talk to your partner about what you wrote. 
 

Who Where 

When Why 

 
 
 
 
 
 

 

Lesson Suggestions to Support Task 1 

 

RL.2.1 

To teach students how to read closely: 

 Before introducing a text, identify the main idea or message for yourself.  Go 

through the book and notice the details that support it and flag them with sticky 

notes.  Then, plan out prompts and questions that you will pose to students.  We 

liken this process to Hansel dropping those pebbles leading homeward; by planning 

questions ahead of time, you can more easily guide students to spot the main idea.  

Conversely, when teachers don’t plan, lessons can go awry.   



12 
 

 
 

 During a lesson or while conferring, be sure to give students sufficient time to 

consider the questions and prompts you pose.  Figuring out the author’s main idea 

or message is often hard, subtle work.  Don’t hesitate to rephrase prompts if 

students seem stuck.  Remind them that they can look for answers in the text, 

reread, study illustrations, and so forth.  Providing time for students to respond can 

make all the difference in the world. 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ 

attention, write on sticky notes and place them on the text, use chart paper, 

annotate in the margins, and/or highlight via a tablet or whiteboard. 

 

To help students to determine what the text says explicitly: 

 Model how to determine an author’s message by saying what happened.  As you 

do, point to words, sentences, illustrations, and text features as evidence and 

record on chart paper or graphic organizers.  

 

 Over weeks of working with different texts, continue to guide students to determine 

deeper meanings on their own.  Use sentence stems and other graphic organizers 

to support students’ explanations of what happened and their recall of important 

facts; use think-alouds so students hear how you arrive at what texts mean, and 

point to specific places in the text to support your conclusions. 

 

To help students make logical inferences from a text: 

 Select texts to read aloud or share with students that allow them to make logical 

inferences.  Ask questions that lead them to infer (I wonder why he did that?  I 

wonder what she thought?).  I wonder why the boy in the illustration looks sad?).  

As students answer these questions, ask them to explain how they arrived at their 

conclusions using specific words and phrases in the text. 

 

 Routinely ask students to show you the textual evidence that supports their 

inferences. 
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To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or 

annotating in the margins when using a whiteboard.  Try to ask more analytical 

(how, why) questions than literal (who, what, where, when) questions. 

 

 

 Demonstrate how the answers to many of their questions can be found in the text.  

If the text is on a chart or in a big book, mark the answers to questions with sticky 

notes or highlighting tape, calling attention to the exact words that help answer a 

question. 

 

RL.2.2 

To have students determine the central ideas, message/theme, or main topic of the 

text: 

 Make talking about the central or main message/theme (literature) and main topic 

(informational) a routine part of what you do when you read aloud to students or 

confer with them. 

 

 Think aloud about how you determine the author’s central message/theme and 

main topic, and point out the details – words, sentences, and illustrations – that 

helped you reason and infer. 

 

To have students analyze the development of the central message/theme: 

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the 

problem that character has, how other characters support the main character or 

stand in his or her way, and how the main character eventually solves the problem 

or resolves the conflict.  
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To have students retell or recount stories, including fables and folktales: 

 

 Engage students in an activity called “Story Bookends,” in which a story is read 

aloud and then students decide on the problem the main character is experiencing 

(the left bookend) and the resolution (the right bookend).  Two students then 

illustrate the bookends on separate pieces of chart paper.  Next, engage the entire 

class in a discussion of the “events” that should go in the middle, and ask for 

volunteers to represent or stand in for each “event.”  Line up the students 

representing the two “bookends” and the “events” in the front of the classroom in 

chronological order and have them describe how the problem is resolved. 

 

 

To help your English language learners, try this: 

 

 Make certain that students understand the academic vocabulary you’re using, such 

as the terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures 

as props to help students’ retellings.  Encourage students to act out the stories. 
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Performance Task # 2 

In Detail 
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Performance Task # 1 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria plus: 

 

 Identified the 
main character 
of the folktale 

 Identified the 
setting 

 Wrote a plot 
event 

 Described a 
lesson or moral 

 Demonstrated 
command of 
the conventions 
of Standard 
English 
capitalization, 
punctuation, 
and spelling 
when writing. 

 Meets __4_ of 
the 
“Proficient” 
criteria 

 

 Meets fewer 
than _4_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Power Standards: 
 
RL.2.1    Ask and answer such questions as who, what, where, when, why and how 

to demonstrate understanding of key details in a text. 

RL.2.2    Recount stories, including fables and folktales from diverse cultures and 

determine their central message/theme, lesson, or moral. 

 
Supporting Standards: 
RF.2.3   Know and apply grade-level phonics and word analysis skills in decoding words. 

RF.2.4   Read with sufficient accuracy and fluency to support comprehension. 

W.2.5    With guidance and support from adults and peers, focus on a topic and 

strengthen writing as needed through self-reflection revising and editing. 

 
Note to teacher: You may want to select two versions of the same folktale (RL.2.9) or folktales that 
have similar characters (such as a wolf) for this task. Your anchor chart should have the elements of 
a folktale outlined. You may want to read the two folktales to the students and have them complete 
the graphic organizer independently. This activity may take place over several days and students 
will complete 2 graphic organizers, The first organizer is to write key details of each folktale (title, 
characters, setting, problem/solution, etc.) and the second it to compare and contrast the details 
(Venn Diagram). 

 
 

Student Directions: 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
 

 
 
√ Technology/Multimedia 

❑ Math 

❑ Science 

√ Social Studies  

√ Critical thinking and Problem Solving 

√ Art/Music 

√ Other 

     S.L.2.1 
     S.L.2.2 
     S.L.2.3 
 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

√Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 



18 
 

 
 

 
Task 2:  Compare and Contrast Folktales 
 

 Select two folktales to read.   

 Think about the elements of a folktale as you listen to the story. Complete the 
folktale chart for each story. 

 Now discuss the similarities and the differences of both stories with a partner. 

 Complete the Venn Diagram to help you compare and contrast the two folktales. 
 

.  
 
 
 

Lesson Suggestions to Support Task 2 

 

RL.2.1 

To teach students how to read closely: 

 

 During a lesson or while conferring, be sure to give students sufficient time to 

consider the questions and prompts you pose.  Figuring out the author’s main idea 

or message is often hard, subtle work.  Don’t hesitate to rephrase prompts if 

students seem stuck.  Remind them that they can look for answers in the text, 

reread, study illustrations, and so forth.  Providing time for students to respond can 

make all the difference in the world. 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ 

attention, write on sticky notes and place them on the text, use chart paper, 

annotate in the margins, and/or highlight via a tablet or whiteboard. 

 

To help students to determine what the text says explicitly: 

 Model how to determine an author’s message by saying what happened (literature) 

and naming the important facts (informational).  As you do, point to words, 

sentences, illustrations, and text features as evidence and record on chart paper or 

graphic organizers. 
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 Over weeks of working with different texts, continue to guide students to determine 

deeper meanings on their own.  Use sentence stems and other graphic organizers 

to support students’ explanations of what happened and their recall of important 

facts; use think-alouds so students hear how you arrive at what texts mean, and 

point to specific places in the text to support your conclusions. 

 

To help students make logical inferences from a text: 

 Select texts to read aloud or share with students that allow them to make logical 

inferences.  Ask questions that lead them to infer (I wonder why he did that?  I 

wonder what she thought?).  I wonder why the boy in the illustration looks sad?).  

As students answer these questions, ask them to explain how they arrived at their 

conclusions using specific words and phrases in the text. 

 

 Routinely ask students to show you the textual evidence that supports their 

inferences. 

 

To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or 

annotating in the margins when using a whiteboard.  Try to ask more analytical 

(how, why) questions than literal (who, what, where, when) questions. 

 

 

 Demonstrate how the answers to many of their questions can be found in the text.  

If the text is on a chart or in a big book, mark the answers to questions with sticky 

notes or highlighting tape, calling attention to the exact words that help answer a 

question. 

 

To help your English language learners, try this: 

Work with small groups to help students feel more comfortable sharing ideas.  Make sure 

that each student has a copy of the text or that the text is large enough for them all to see 

comfortably.  Allow students time to read a text or a portion of one several times to make 

sure they have a basic understanding before focusing on key ideas or making inferences. 

RL.2.2 

To have students determine the central ideas, message/theme, or main topic of the 

text: 
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 Think aloud about how you determine the author’s central message and main topic, 

and point out the details – words, sentences, and illustrations – that helped you 

reason and infer. 

 

 Project books on a screen and have them participate in figuring out the author’s 

central message or main topic by attending to specific words, phrases, and images 

in the text. 

 

 Plan lessons that demonstrate how the illustrations in both literature and 

informational text help readers figure out and elaborate on the central message or 

main topic.  Repeat similar lessons throughout the year in which students study 

illustrations to glean information. 

 

 

To have students analyze the development of the central message/theme: 

 Help students to recognize that focusing on the elements of story grammar (i.e., 

character, setting, problem, main events, and resolution) is one of the most 

effective ways to determine how a story is developing.  Use a story grammar 

graphic organizer to illustrate this point. 

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the 

problem that character has, how other characters support the main character or 

stand in his or her way, and how the main character eventually solves the problem 

or resolves the conflict.  

 

To have students retell or recount stories, including fables and folktales: 

 

 Engage students in an activity called “Story Bookends,” in which a story is read 

aloud and then students decide on the problem the main character is experiencing 

(the left bookend) and the resolution (the right bookend).  Two students then 

illustrate the bookends on separate pieces of chart paper.  Next, engage the entire 

class in a discussion of the “events” that should go in the middle, and ask for 

volunteers to represent or stand in for each “event.”  Line up the students 

representing the two “bookends” and the “events” in the front of the classroom in 

chronological order and have them describe how the problem is resolved. 

To help your English language learners, try this: 
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 Make certain that students understand the academic vocabulary you’re using, such 

as the terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures 

as props to help students’ retellings.  Encourage students to act out the stories. 

 

 

 

 

 

 
Performance Task # 2 Scoring Guide 

 
4 3 

 
2 
 

1 
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 All 
“Proficient” 
criteria plus: 

 

 Identified key 
details of the 
text including 
characters 
and setting 

 Demonstrated 
command of 
the 
conventions 
of Standard 
English 
capitalization, 
punctuation, 
and spelling 
when writing 

 Correctly 
identified the 
problem and 
solution of 
both stories 

 Listed the 
moral/lesson 
of the story 

 Meets _3_ of the 
“Proficient” criteria 

 

 Meets fewer 
than _3_ of 
the “Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
 

 
√ Technology/Multimedia 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 
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❑ Math 

❑ Science 

√ Social Studies  

√ Critical thinking and Problem Solving 

❑ Art/Music 

√ Other 

     S.L.2.1 
     S.L.2.2 
     S.L.2.3 
 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 in Detail 
 
Power Standards: 

 
RL.2.1    Ask and answer such questions as who, what, where, when, why and how to 

demonstrate understanding of key details in a text. 

RL.2.2    Recount stories, including fables and folktales from diverse cultures and 

determine their central message/theme, lesson, or moral. 

W.2.3      Write narratives in which they recount a well-elaborated event or short 

sequence of events, include details to describe actions, thoughts and 

feelings, use temporal words to signal event order, and provide a sense of 

closure. 

Supporting Standards: 
W.2.5    With guidance and support from adults and peers, focus on a topic and 

strengthen writing as needed through self-reflection, revising and editing. 

W.2.6    With guidance and support from adults, use a variety of digital tools to 

produce and publish writing, including in collaboration with peers. 

SL.2.2    Recount or describe key ideas or details from a text read aloud or 

information presented orally or through other media.  

SL.2.6    Produce complete sentences when appropriate to task and situation in 

order to provide requested detail or clarification. 
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Student Directions: 
 

Task 3:  Write a paragraph comparing and contrasting the two folktales you read about. 

 Look at the two charts you completed in Task 2 and read through the information. 
Think about the ways these stories where alike and how they were different. 

 Consider the following when writing your paragraph: 
 Characters (good/bad) 
 Setting (outdoors, the woods, etc.) 
 Problem/Solution 
 Lesson of the story 
 How the characters felt 
 Refer back to your charts for extra help 

 
 
 
 
 
 

 

 Be sure to use some key vocabulary when you write your paragraph such as: 
 

 
 

 
 
 

 

  

  

  

  

  

   

  
 

 When you are finished writing your paragraph read it to your group. 
 
 
 
 
 
 
 
 
 
 

Compare Contrast 

Same Different 

Both But 

Alike On the other 

hand 

Similar Instead of 

Compare 

to 

In contrast to 
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Lesson Suggestions to Support Task 3 

 

RL.2.1 

To teach students how to read closely: 

 

 During a lesson or while conferring, be sure to give students sufficient time to 

consider the questions and prompts you pose.  Figuring out the author’s main idea 

or message is often hard, subtle work.  Don’t hesitate to rephrase prompts if 

students seem stuck.  Remind them that they can look for answers in the text, 

reread, study illustrations, and so forth.  Providing time for students to respond can 

make all the difference in the world. 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ attention, 

write on sticky notes and place them on the text, use chart paper, annotate in the 

margins, and/or highlight via a tablet or whiteboard. 

 

 

To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or 

annotating in the margins when using a whiteboard.  Try to ask more analytical (how, 

why) questions than literal (who, what, where, when) questions. 

 

 

 Demonstrate how the answers to many of their questions can be found in the text.  If 

the text is on a chart or in a big book, mark the answers to questions with sticky 

notes or highlighting tape, calling attention to the exact words that help answer a 

question. 

 

To help your English language learners, try this: 

Work with small groups to help students feel more comfortable sharing ideas.  Make sure 
that each student has a copy of the text or that the text is large enough for them all to see 
comfortably.  Allow students time to read a text or a portion of one several times to make 
sure they have a basic understanding before focusing on key ideas or making inferences. 
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RL.2.2 

To have students determine the central ideas, message/theme, or main topic of the 

text: 

 Make talking about the central or main message/theme (literature) and main topic 

(informational) a routine part of what you do when you read aloud to students or 

confer with them. 

 

 Think aloud about how you determine the author’s central message/theme and main 

topic, and point out the details – words, sentences, and illustrations – that helped 

you reason and infer. 

 

 Share big books or enlarged texts with students and have them participate in figuring 

out the author’s central message/theme or main topic by attending to specific words, 

phrases, and images in the text. 

 

 Plan lessons that demonstrate how the illustrations in both literature and 

informational text help readers figure out and elaborate on the central 

message/theme or main topic.  Repeat similar lessons throughout the year in which 

students study illustrations to glean information. 

 

 Guide students to consider how the title, headings, pictures/captions, and bold words 

in an informational text help readers figure out the main topic, pointing out to 

students when the author plainly states the main idea in a paragraph’s first sentence 

and other places. 

 

To have students analyze the development of the central message/theme: 

 Help students to recognize that focusing on the elements of story grammar (i.e., 

character, setting, problem, main events, and resolution) is one of the most effective 

ways to determine how a story is developing.  

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the problem 

that character has, how other characters support the main character or stand in his 

or her way, and how the main character eventually solves the problem or resolves 

the conflict.  

 

 

 



28 
 

 
 

W.2.3 

To have students narrate a single event (for several loosely linked events): 

 

 

To have students use temporal words to signal event order: 

 As you share big books or enlarged texts, call students’ attention to the temporal 

words – such as first, next, then, last, after, before, and during – that help move the 

story along.  Highlight these words with sticky notes, and then write them on a chart 

to remind students to include them in their written narratives. 

 

To have students provide a sense of closure: 

 Explain that readers like to know that the event they’re reading about is coming to an 

end.  Therefore, the writer needs to tell the reader how things turned out or how a 

problem was resolved.  When you read narrative nonfiction (e.g., biographies, 

memoirs) and fiction books aloud, invite students to comment on the ending 

sentence or two.  What do they notice about how the author ended the piece? 

 

 When you read fictional narratives, point out endings that tie things up in a neat little 

bow, like “and they lived happily ever after,” and endings that deliberately leave the 

door open a little, giving readers the feeling the story is done, but it’s not quite over.  

For example, William Steig’s Spinky Sulks ends with “too bad it couldn’t last forever.” 

 

 Have students mark the beginnings and endings of their pieces with highlighter or 

sticky notes.  If a student finds she has only a beginning and middle, this recognition 

should prompt her to add an ending. 

 

To help your English language learners, try this: 

 Working in small groups, give students time and opportunities to tell and draw their 

stories before they write them.  They can illustrate each part on a separate sheet of 

paper, write along the top or bottom what’s happening, and rearrange the sections if 

the original event order does not accurately reflect what happened. 
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Performance Task # 3 Scoring Guide 

 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria 
plus:  

 Identified 
more than 1 
similarity 
and 
difference in 
the 
paragraph. 

 

 Identified at least 
1 similarity. 

 Identified at least 
1 difference. 

 Demonstrated 
command of the 
conventions of 
Standard English 
capitalization, 
punctuation, and 
spelling when 
writing 

 Information was 
accurate and 
based on key 
details. 

 Meets __3_ 
of the 
“Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 4 
In Detail 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 
 

 
√ Technology/Multimedia 

❑ Math 

❑ Science 

√ Social Studies  

√ Critical thinking and Problem Solving 

❑ Art/Music 

√ Other 

     S.L.2.2 
     S.L.2.6 
      
 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

√Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Power Standard: 
W.2.3      Write narratives in which they recount a well-elaborated event or short 

sequence of events, include details to describe actions, thoughts and 

feelings, use temporal words to signal event order, and provide a sense of 

closure. 

 
Supporting Standards: 
W.2.5    With guidance and support from adults and peers, focus on a topic and strengthen 

writing as needed through self-reflection, revising and editing. 

W.2.6    With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers. 

SL.2.2    Recount or describe key ideas or details from a text read aloud or information 

presented orally or through other media.  

SL.2.6    Produce complete sentences when appropriate to task and situation in order to 

provide requested detail or clarification 

Note to Teacher: 
This link has lessons that outline how to write a folktale: 
http://teacher.scholastic.com/writewit/mff/folktalewshop_index.htm 
You may want to project the site as you prepare students for this process.  Be sure to read folktales 
on this site that other children have written. Students may submit their folktale to be published 
electronically once it is written. Students should be exposed to reading and hearing many folktales 
prior to completing this task. You may want student to make fable books instead of writing on one 
page. 

             
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Directions: 

http://teacher.scholastic.com/writewit/mff/folktalewshop_index.htm
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Task 4- Write a Folktale 
 

You will be writing an original folktale. In order to do this successfully you will need to 
follow these important steps: 

 Think about all the folktales you have read or learned about. Can you remember 
the key elements of a folktale?  Turn to your partner and discuss them. 

 

 Create your main character. Draw your character on a piece of paper to help you 
imagine him or her. Describe how your character looks. Then, once you have a 
clear picture of your character, think about his or her personality. Is he mean, 
brave, clever, generous, greedy?  

 

 

 You may want to draw pictures on a story board or on post-its to help you 
develop the events. 
 

 Remember that folktales are stories that are meant to be told orally. Try writing 
your folktale as if you were telling it to a friend. Many folktales use phrases that 
are easy to remember, like "once upon a time" or "in a land far, far away."  

 

 

 Decide on a moral or message/theme for your story. It could be a simple moral, 
such as: 

 Treat others as you wish to be treated 
 Never give up 
 Don’t tell lies 
 Don’t judge people by their looks 

  

 Plan your story. The story should include a problem and a resolution to the 
problem. You may want to refer back to your graphic organizer to make sure you 
have all the elements of a folktale. 
 

 Be sure to include an illustration(s) to go along with your story. 
 

 
 
 
 

Lesson Suggestions to Support Task 4 

 

W.2.3 

To have students narrate a single event (for several loosely linked events): 
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 Use prompts or storyboards to help students move from one part of their event to the 

next:  One time _____________.  Next _____________.  Then __________.  Lastly 

__________.  To make a storyboard, divide a blank sheet of paper into quadrants.  

At the top left-hand corner of each section, write one of the prompts in sequential 

order – First, Next, Then, and Lastly. 

 

To have students use temporal words to signal event order: 

 As you share big books or enlarged texts, call students’ attention to the temporal 

words – such as first, next, then, last, after, before, and during – that help move the 

story along.  Highlight these words with sticky notes, and then write them on a chart 

to remind students to include them in their written narratives. 

 

To have students provide a sense of closure: 

 Explain that readers like to know that the event they’re reading about is coming to an 

end.  Therefore, the writer needs to tell the reader how things turned out or how a 

problem was resolved.  When you read narrative nonfiction (e.g., biographies, 

memoirs) and fiction books aloud, invite students to comment on the ending 

sentence or two.  What do they notice about how the author ended the piece? 

 

 When you read fictional narratives, point out endings that tie things up in a neat little 

bow, like “and they lived happily ever after,” and endings that deliberately leave the 

door open a little, giving readers the feeling the story is done, but it’s not quite over.  

For example, William Steig’s Spinky Sulks ends with “too bad it couldn’t last forever.” 

 

 Have students mark the beginnings and endings of their pieces with highlighter or 

sticky notes.  If a student finds she has only a beginning and middle, this recognition 

should prompt her to add an ending. 

 
 

 
 

 
Performance Task # 4 Scoring Guide 

 
4 3 

 
2 
 

1 
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 All 
“Proficient” 
criteria 
plus: 

 

  Wrote a 
narrative.  

  Described a 
sequence of 
events 

  Included details 
to describe 
actions, 
thoughts and 
feelings. 

  Used temporal 
words to signal 
event order. 

  Provided a 
sense of 
closure. 

  Demonstrated 
command of the 
conventions of 
Standard 
English 
capitalization, 
punctuation, 
and spelling 
when writing. 
 

 Meets __4-5_ 
of the 
“Proficient” 
criteria 

 

 Meets fewer 
than 4 of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 
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√ Technology/Multimedia 

❑ Math 

❑ Science 

√ Social Studies  

√ Critical thinking and Problem Solving 

❑ Art/Music 

√ Other 

     S.L.2.2 
     S.L.2.6 
      
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 
Optional Extension Activity -Celebration - Storytelling 

 Your group will use the long used tradition of storytelling to retell your chosen 
folktale.  You may select one of the following ways to retell your folktale: 

Option 1 - Using a material of your choosing, such as Playdoh or 
construction paper, create a diorama of your folktale. 

Be sure to include: 

 All major characters in the story. 

 A background picture divided into three parts that explains 
(first) the problem, (second) the solution and (lastly) the lesson 
learned. 

 Write a small narrative (may be in play form) that retells your 
folktale to be used when retelling at the celebration. 
 

Option 2-Have each member of your group create a masks of the major 
characters in the story.  Additionally, write a short play in which you have the 
characters retelling the story. 

Be sure to include: 

 All major characters in the story. 

 Short play in which you include information about the problem, 
the solution, and the lesson learned. 
 

Option 3-Working with the members of your group, put on a play and act out 
a folktale depicting the major parts: 

Be sure to include: 

 All major characters in the story. 

 Key information about the problem, the solution, and the lesson 
learned. 

 Use props and scenery to appeal to the audience. You may 
want to perform your fable for another class or your parents. 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√Nonlinguistic Representations 
√ Cooperative Learning 
√ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 
√ Creativity 
 

 

 

 

 

 

 

 

 

 

 

 

Differentiation Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

 

Specially 
Designed 

Instruction 
for 

Special 
Education 
Students 

 
 

Strategies for English 
Language Learners 

 

 Think Alouds –  

 Students read text aloud.  
As they read, they pause 
to discuss what was 
read. 

 Model how to determine 
an author’s message by 
looking closely at text 
and illustrations. 

 Turn ‘n’ Talk –  

 Engage students in 
conversation about their 
learning.  Students 

 

 Use multimodality 
resources that go 
beyond print –  

 Images 

 Animation 

 Sound/Music 

 Performance 

 Guided Questions 
–  

 Who? When? 
Where? 
What? Why? 

 

 Review 
I.E.P. in 
order to 
determine 
specific 
interventions 
and 
strategies 
for students 
with special 
needs. 

 Set specific 
goals based 

 

 Think Alouds –  

 Model asking questions 
using a shorter text or 
poster.   

 Be very specific about 
what prompts you to 
ask questions as you 
point to 
words/illustrations that 
provide you with an 
answer. 

 Small Group Instruction –  
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summarize key 
understanding while 
teacher listens and 
clears misconceptions. 

 Guided Questions –  

 Who? When? Where? 
What? Why? 
Questions asked on the 
level of the students 
understanding. 

 Sentence Surgery – 

 Students write simple 
sentence on sentence 
strip or dry erase board.  
Teacher reads one of 
five cards:  who? When? 
Where? Why? How?  -  
Students are 
encouraged to add 
details to expand their 
sentence.  (Visual of this 
activity can be found on 
blog “quick formative 
assessments for the k-1 
classroom”.  Link is 
referenced in the 
“Technology-Based” 
portion of this 
document.) 

 Flip Books – 

 Students draw as well as 
write about information 
being studied in a 
layered book. 

 Oral Storytelling – 

 As students sit in a 
circle, have them orally 
tell about a real or made 
up event. 

 Use prompts or 
storyboards to help 
students move from one 
part of their event to the 
next:  One time … Next 
… Then…. Lastly…. 

 Enrichment – 

 Students ask and 
answer questions using 
higher leveled books. 

 

Questions 
asked on the 
level of the 
students 
understanding
. 

 Additional 
Supports – 

 Finding of 
answers in 
provided texts 
rather than by 
random 
guessing. 

 Help students 
identify key 
words in text. 

 Examine 
picture or 
illustration that 
accompanies 
words to 
determine how 
ideas and 
information 
are 
expressed. 

 Sentence Surgery 
– 

 Students write 
simple 
sentence on 
sentence strip 
or dry erase 
board.  
Teacher reads 
one of five 
cards:  who? 
When? 
Where? Why? 
How?  -  
Students are 
encouraged to 
add details to 
expand their 
sentence. 

on student’s 
strengths, 
challenges, 
as well as 
learning or 
behavior 
issues. 

 Some 
suggestions 
are – 

 Providin
g a work 
area 
that if 
free of 
distracti
ons. 

 Breakin
g down 
assignm
ent into 
shorter 
parts as 
well as 
allowing 
for extra 
time. 

 Adapt 
different 
ways of 
presenti
ng task  
to 
address 
different 
learning 
style. 

 
 

 Make sure students 
understand the 
necessary academic 
language such as:  
moral, central 
message, problem, 
solution, setting, 
compare, contrast etc. 

 Allow students time to 
tell and draw their 
stories before they write 
them. 

 Turn ‘n’ Talk –  

 Engage students in 
conversation about 
their learning.  Students 
summarize key 
understanding while 
teacher listens and 
clears misconceptions. 

 Sentence Surgery – 

 Students write simple 
sentence on sentence 
strip or dry erase board.  
Teacher reads one of 
five cards:  who? 
When? Where? Why? 
How?  -  Students are 
encouraged to add 
details to expand their 
sentence.  (Visual of 
this activity can be 
found on blog “quick 
formative assessments 
for the k-1 classroom”.  
Link is referenced in the 
“Technology-Based” 
portion of this 
document.) 

 Flip Books – 

 Students draw as well 
as write about 
information being 
studied in a layered 
book. 

 Oral Storytelling – 

 As students sit in a 
circle, have them orally 
tell about a real or 
made up event. 

 Use prompts or 
storyboards to help 
students move from 
one part of their event 
to the next:  One time 
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… Next … Then…. 
Lastly…. 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
Using classroom and school 
library: 
 
Use folktale books including different 
versions of the same folktale. 
 
 
Wonders Resources: 
 

Folk tales 

 

Reading/Writing Workshop: 

Unit 2: The Boy Who Cried Wolf 118-
123 

Unit 6: Why Fir Tree Keeps the 
Leaves 406-409 

 

Literature Anthology: 

Unit 2: Cinderella and Friends 160-
163 

Unit 3: The Enormous Turnip 278-
279 

Unit 4: How the Beetle Got Her 
Colors 370-379, How the Finch Got 
its Colors 380-381 

Unit 6: The Golden Flower 486-507, 
King Midas and the Golden Touch 
576-577 

 

http://oaks.nvg.org/pega4.html 

(folktales) 

 

http://pbskids.org/lions/stories/ 

(videos of folktales) 

 

http://americanfolklore.net/sindex.html 

(a-z folktales) 

 

http://www.worldoftales.com/folktales.html 

(folktales from around the world) 

 

http://www.kidsgen.com/stories/folk_tales/ 

(Online folktales) 

 

http://www.folktale.net/openers.html 

(List of folktale openings-Task 4) 

 

http://www.folktale.net/endings.html 

(List of folktale closings-Task 4) 

 

http://njstorynet.org/wpnjstory/find-a-storyteller 

(have a storyteller visit your school) 

http://www.jemosses.mnps.org/Page33201.aspx 
(online folktales) 
 
http://www.eduplace.com/graphicorganizer 
/pdf/venn.pdf 
(Venn Diagram – Task 2) 
 
http://conversationsinliteracy.blogspot.com/2012/02/ 

http://oaks.nvg.org/pega4.html
http://pbskids.org/lions/stories/
http://americanfolklore.net/sindex.html
http://www.worldoftales.com/folktales.html
http://www.kidsgen.com/stories/folk_tales/
http://www.folktale.net/openers.html
http://www.folktale.net/endings.html
http://njstorynet.org/wpnjstory/find-a-storyteller
http://www.jemosses.mnps.org/Page33201.aspx
http://www.eduplace.com/graphicorganizer
http://conversationsinliteracy.blogspot.com/2012/02/
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Units of Study in Opinion, 
Information, and Narrative Writing 
By Lucy Calkins 
 
Unit 1 – Lessons from the Masters:  
Improving Narrative Writing 
 
Bend I – Studying the Masters for 
Inspiration and Ideas 
 
Bend II – Noticing Author’s Craft:  
Studying Imagery, Tension, and 
Literary Language in Owl Moon  
 
 
 
 
 
 
 

compare-and-contrast-of-folktale-wolves.html 
(folktale lesson aligned to Task 3) 
 
http://video.nhptv.org/program/folk-tales-fairy-tales- 
fables/ 
http:www.storyarts.org/library/aesops/index.html 
(folktales) 
 
http://eldstrategies.com/functions1.html 
http://urbandreams.ousd.k12.ca.us/lessonplans/ 
extended/9/garland/docs/Compare_Contrast_Intro.pdf 
(compare and contrast vocabulary lists) 
 
http://teacher.scholastic.com/writewit/mff/folktalewshop 
_index.htm 
(resource for Task 4) 
 
http://www.ierngpk.org/ft/resources/Folktales%20 
Resource%20Booklet.doc 
(resource for Task 4) 
 
The following websites are referenced in the 
“Differentiation Strategies” section and can be very 
helpful in understanding a wealth of quick assessment 
activities you can do with your students: 
 
http://www.somersetacademy.com/ 
ourpages/auto/2014/4/29/48268612/25%20 
Formative%20Assessments.pdf 
 
http://blogs.goaj.org/fpesccss/2014/04/19/nine-quick-
formative-assessments-for-the-k-1-classroom/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://video.nhptv.org/program/folk-tales-fairy-tales-
http://eldstrategies.com/functions1.html
http://urbandreams.ousd.k12.ca.us/lessonplans/
http://teacher.scholastic.com/writewit/mff/folktalewshop
http://www.ierngpk.org/ft/resources/Folktales
http://www.somersetacademy.com/
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